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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Grade 1  

Unit of Study Unit 2                   Literature/Narrative 
Pacing  5-7 weeks 

Unit Overview In this unit, students will focus on reading fairy tales.  They will 
build on the narrative writing skills they learned in unit 1 and  retell 
a fairy tales in narrative form.  By the end of the unit students 
should have a better understanding on how to use illustrations 
and key details to describe characters, setting, and major events 
in stories.  They will compare and contrast the adventures and 
experiences of characters in various fairy tales.  Additionally 
students will continue to demonstrate the understanding and basic 
organization of print including capitalizing words at the beginning 
of a sentence, and placing the correct punctuation the end of a 
sentence.  They will demonstrate an understanding of spoken 
words, syllables, and sounds.  By the end of the unit students will 
complete a narrative retelling which will meet writing portfolio 
requirement # 1, Narrative (W.1.3), or # 5 Choice (W.1.3).   
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UNIT STANDARDS 

COMMON CORE N. J. PRIORITY STANDARDS 
 

Reading Literature 
RL.1.1    Ask and answer questions about key details in a text. 
RL.1.2    Retell stories, including key details, and demonstrate understanding of  
               their central message or lesson. 
RL.1.3    Describe characters, settings, and major event(s) in a story, using key  
               details. 
RL.1.4    Identify words and phrases in stories or poems that suggest feelings or  
               appeal to the senses. 
RL.1.7    Use illustrations and details in a story to describe its characters, setting,  
               or events. 
RL.1.9    Compare and contrast the adventures and experiences of characters in  
               stories. 
RL.1.10  With prompting and support, read and comprehend stories and poetry at  
               grade level text complexity or above. 
 
 
Reading Informational skills 
RI.1.7     Use the illustrations and details in a text to describe its key ideas. 
 
Reading Foundational Skills 
RF.1.1     Demonstrate mastery of the organization and basic features of  
                print including those listed under the Kindergarten foundation skills. 

 RF.1.1a Recognize the distinguishing features of a sentence (e.g., first 
word, capitalization, ending punctuation). 

 
RF.1.2     Demonstrate mastery of spoken words, syllables, and sounds   
               (phonemes) by using knowledge that every syllable must have a vowel  
               sound to determine the number of syllables in a printed word. 

 RF.1.2c Isolate and pronounce initial, medial vowel, and final sounds 
(phonemes) in spoken single-syllable words. 

 RF.1.2d Segment spoken single-syllable words into their complete 
sequence of individual sounds (phonemes). 

 
RF.1.3     Know and apply grade-level phonics and word analysis skills in  
               decoding words. 

 RF.1.3.a Know the spelling-sound correspondences for common consonant 
digraphs. 

 RF.1.3.g Recognize and read grade-appropriate irregularly spelled words 
 
RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 

 RF.1.4a Read grade-level text with purpose and understanding. 
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 RF.1.4b Read grade-level text orally with accuracy, appropriate rate, and 
expression. 

 RF.1.4c Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

 
Writing 
W.1.3     Write narratives in which they recount two or more appropriately  
              sequenced events, include some details regarding what happened, use  
              temporal words to signal event order, and provide some sense of closure. 
 
W.1.5     With guidance and support from adults, focus on a topic, respond to  
              questions and suggestions from peers and self-reflection, and add details  
              to strengthen writing and ideas as needed. 
 
W.1.6     With guidance and support from adults, use a variety of digital tools to  
              produce and publish writing, including in collaboration with peers. 
 
W.1.8      With guidance and support from adults, recall information from  
               experiences or gather information from provided sources to answer a  
               question.   
 
 
Language 
L.1.2     Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

 L.1.2a Capitalize dates and names of people. 

 L.1.2b Use end punctuation for sentences. 

 L.1.2e Spell untaught words phonetically, drawing on phonemic awareness 
and spelling conventions. 

 
L.1.5      With guidance and support from adults, demonstrate understanding of  
              word relationships and nuances in word meanings. 

 L.1.5b Define words by category and by one or more key attributes (e.g., a 
duck is a bird that swims; a tiger is a large cat with stripes). 

 
L.1.6      Use words and phrases acquired through conversations, reading and  
              being read to, and responding to text, including using frequently  
              occurring conjunctions to single simple relationships (e.g., because). 
 
Speaking and Listening 
SL.1.1     Participate in collaborative conversations with diverse partners about  
               grade 1 topics and texts with peers and adults in small and larger groups 

 SL.1.1.a Follow agreed-upon norms for discussions (e.g. listening to others  
              with care, speaking one at a time about the topics and texts under  
              discussion). 

 SL.1.1.b Build on others’ talk in conversations by responding to the  
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               comments of others through multiple exchanges. 

 SL.1.1.c Ask questions to clear up any confusion about topics and texts  
              under discussion. 
 

SL.1.3     Ask and answer questions about what a speaker says in order to gather  
               additional information or clarify something that is not understood. 
 
SL.1.5     Add drawings or other visual displays to descriptions when appropriate  
               to clarify ideas, thoughts, and feelings. 
 
Supporting Standards:  Please note that all standards listed for this unit are priority standards 

 

 

“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 
 
Reading Literature 
RL.1.1    ASK and ANSWER questions about key details in a text. 
 
RL.1.2:  RETELL stories, including key details, and DEMONSTRATE understanding of  
              their central message or lesson. 
 
RL.1.3   DESCRIBE characters, settings, and major event(s) in a story, using key  
              details. 
 
 
 
 
 
Reading Foundational Skills 
RF.1.3:  KNOW and APPLY grade-level phonics and word analysis skills in decoding  
              words. 
 
Writing 
W.1.3    WRITE narratives in which they RECOUNT two or more appropriately  
              sequenced events, INCLUDE some details regarding what happened, USE  
              temporal words to signal event order, and PROVIDE some sense of  
              closure. 
 
 
 
Speaking and Listening 
SL.1.1:  PARTICIPATE in collaborative conversations with diverse partners about grade  
             1 topics and texts with peers and adults in small and larger groups. 
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 SL.1.1.a FOLLOW agreed-upon norms for discussions (e.g. listening to others  
              with care, speaking one at a time about the topics and texts under  
              discussion). 

 SL.1.1.b BUILD on others’ talk in conversations by RESPONDING to the  
               comments of others through multiple exchanges. 

 SL.1.1.c ASK questions to clear up any confusion about topics and texts  
              under discussion. 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD:  RL.1.1 

ASK and ANSWER Questions about key details in a 
text. 
 

1 

Students Know: 

 To formulate questions about literary text. 
 Answers to questions can be found in literary text. 
 A key detail is a piece of information within literary text that aids in 

comprehension. 
 Key words in a question give the reader clues about what information is being 

sought. 
 They must identify key words within a question. 

Students Can: 

 Accurately answer questions about a literary text. 
 Accurately recall and use key details to respond to questions about a literary text. 
 Formulate questions about a literary text. 
 Determine what information they are being asked to recall or to find in the literary 

text. 
 Monitor their comprehension of a literary text by asking appropriate questions as 

they read. 
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POWER STANDARD:  RL.1.2 

RETELL 
 
 
DEMONSTRATE 

Stories 

 Including key details 
 
Understanding  

 Central message or lesson 

1 
 
 
3 

 

Students Know: 

 Stories can teach us a lesson or convey a message. 
 They must define a detail as a piece of information that aids their 

comprehension. 
 They must retell a story, including key details. 

Students Can: 

 Evaluate details in a story to decide which reflect the central message or lesson. 
 Determine what message or lesson a story is conveying. 
 Explain how the key details reflect the central message or lesson. 

 
POWER STANDARD:  RL.1.3 

DESCRIBE Characters, settings, and major 
event(s) in a story 

 using key details 
 

2 
 

Students Know: 

 They must define a character as a person or creature within a story. 
 They must define the setting as the time and location in which a story takes 

place. 
 A major event is something important that happens in a story. 
 A setting can be described based on the time and place. 
 A major event can be described based on what happened. 
 A key detail is a piece of information in a text that aids in their comprehension of 

the text. 

 



7 
 

Plainfield Public School District 

 
 

Students Can: 

 Describe a character using his/her traits, feelings, actions, thoughts, and 
interactions. 

 Describe a setting in a story using key details. 
 Describe major events in a story using key details. 

POWER STANDARD:  RF.1.3 

Know and apply Grade level phonics and word 
analysis skills  

 In decoding words 
 

1 
 
 

Students Know: 

 Consonant digraphs. 
 Each syllable has a vowel sound. 
 Inflectional endings. 
 Irregular words. 

Students Can: 

 Apply knowledge of phonics and blending to decode words. 

 
POWER STANDARD:  W.1.3 

WRITE 
 
 
RECOUNT 
 
 
INCLUDE 
 
 
USE 
 
 
 
PROVIDE 

Narratives 
 
 
Two or more appropriately  
sequenced events 
 
Details 

 Reagarding what happened 
 
Temporal words 

 To signal event order 
 
 
Sense of closure 

3 
 
 
2 
 
 
2 
 
 
2 
 
 
 
2 

Students Know: 

 A narrative piece tells a story, real or imagined. 
 Sequenced events have a beginning, a middle, and an ending. 
 Details are used to show what happened in a story. 
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 Temporal words are phrases that show the passage of time (e.g., after a while, in 
the morning). 

 Closure is how an author ends their writing. 

Students Can: 

 Choose temporal words that provide appropriate transitions or build the 
sequence of events. 

 

POWER STANDARD:  SL.1.1a-c 

PARTICIPATE 
 
 
 
 
 
FOLLOW 
 
BUILD 
 
RESPONDING 
 
 
ASK 

In collaborative conversations with 
diverse partners  

 About grade 1 topics and 
texts 

With peers and adults 

 In small or large groups 
Agreed-upon norms for discussions 
 

On others’ talk in conversations 
 

To the comments of others 
 
 
Questions 

 To clear up any confusion 
about topics and texts  

 

3 
 
 
 
 
 
1 
 
2 
 
2 
 
 
2 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

Retell 
Key details 
Central message and lesson 
Digraphs 
Decoding 
Conversation 
Agreed-upon rules 
Peers 
Topics 
Sequenced 
Narrative (real or imagined) 
Temporal words (time/sequence words) 

Characters 
Setting 
Major events 
Illustrations 
Compare and contrast 
Graphic organizers 
Sentence 
Ending punctuation 
Capitalization 
Long/short vowels 
Syllable 
Consonants 
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Closure 
 

Initial sound 
Medial vowel 
Final sound 
Fluency 
Comprehension 
Accuracy 
Self-correct 
Publish 
category 

 

Essential Questions  Corresponding Big Ideas 

 
1. What can I do to help me 

understand the events that 
happened in the text? 

 
 
2. How do I figure out a word I do not 

know? 
 
 
 
3. What are some things I can do to 

help keep my story organized and 
interesting? 

 
1. I can think about what happens in 

the beginning, middle, and end of 
the story. 

 
 
2.  I can look at the letters in the    
     word and think about the sounds     
     the letters make. 
 
 
3. I can make sure my story tells 

events in order by using sequence 
words. I and make my story 
interesting by including details. 

 

 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 
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Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Learning Experiences 

 
Engaging Scenario 

 
 
Calling all actors!  The principal wants the first grade students to perform a play for the 
kindergarten classes.  In order to prepare for this  presentation you will need to complete 
several importance tasks. Are you up for the challenge? Try to make them laugh and have 
fun!  
 
 
 

 

Performance Task Synopses 

 
Task 1:  Discuss the story and draw one important part 

 Work in a small group and discuss what you remember from the story.   

 Students will choose one interesting part of the story to illustrate and write about. 
  

Task 2:  Create a B-M-E Flip Book 

 Students will make a beginning, middle, and end flip book to retell the sequence of the 
story 

 
Task 3:  Write a Story 

 Write a narrative retelling of the story using temporal words 
 
Task 4:  Perform the story 

 Practice performing the beginning, middle, and end of the play with your class 

 Think of the setting and the characters and create props for the play   
 

Extension Activities (see resource section):   

 Create scenery for play to reflect the setting, develop costumes to reflect the 
characters 

 Have students make invitations to the play or posters advertising the event 

 Read several different versions of the story and compare them 

 Create an edible diorama 

 Informational standards-study goats (K-W-L charts) 
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Performance Task # 1 
In Detail 

Power Standards: 
Reading 
 

RL.1.1,RL.1.2,RL.1.3 
 
Speaking and Listening 
 

SL.1.1.a-c 
 
TASK 1 Detailed:  Discuss the story and draw one important part.  Students I am 
going to read The Three Billy Goats Gruff to you.  I want you to think about what happens 
in the beginning, middle, and end of the story. 
 (You may replace the Three Billy Goats Gruff with another story that lends itself to a play format.) 
Note to teacher: You will use turn and talk techniques to engage all students in thinking about the 
beginning, middle, and end of the story. During a separate reading you will focus on the lesson of 
the story. You will read the story several days to work through these key concepts and chart 
responses in a shared writing activity. You may want to show this short video on bridges prior to 
reading the story: http://www.youtube.com/watch?feature=player_embedded&v=v3yeYooqoFo 

 

 Remember to use the rules for good conversations. (e.g. taking turns talking and 
listening and asking questions when necessary-you may want to create a chart with 
students prior to group work ) 

 Remember to think about sequencing the story using a beginning, middle, and end 
during your discussion.   (during various parts of the story have children turn and 
talk about what they are thinking). Turn to your neighbor and tell something that 
happened in the beginning.  I will read a few more pages and I want you to think 
about important things that happen in the middle.(turn and talk after the middle  and 
end of story). 

 After you have had a chance to discuss the story I want you to draw a picture to 
show one important part of the text, including as many details as possible.  
(Students sit together for this phase to promote dialogue.) 

 Now, with your group choose one interesting event and use large chart paper to 
collaboratively create an illustration that shows details. The illustration must be 
labeled. (students will report out on their group charts). 

 Day 2 -Many stories have a lesson or a message the author wants us to think 
about. Instead of coming out and telling us the message, the author usually wants 
us to figure it out. As discuss important parts of the story try to think what the lesson 
might be. (teacher will chart student responses and important events that led to the 
theme) 

 

 

http://www.youtube.com/watch?feature=player_embedded&v=v3yeYooqoFo
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Performance Task # 1 Scoring Guide 

 
4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
speaks in 
complete 
sentences 

 Student 
recalls key 
details from 
the story in 
sequence 
from 
beginning, 
middle, and 
end 
 

 

 Student 
participates in 
conversation 

 Student stays on 
topic 

 Student asks 
questions when 
necessary 

 Student recalls 
key details from 
story 

 Student identifies 
and illustrates 
one important 
event with details 
in drawing 

 Student recalls 
central message 
from story 

 

 Meets _4-5_ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_4_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 2 
In Detail 

Power Standards: 
Speaking and Listening 

SL.1.1     SL.1.3  SL.1.5      
 

Reading Literature    
RL.1.2    

 
Reading Foundations 

RF.1.3 

 

Task 2 Detailed:  Make a B-M-E flip book.  Students now you are going to create a flip 
chart to tell the beginning, middle, and end of The Three Billy Goats Gruff.   
 
Note to teacher: This activity may take place over several days. Students should label the edges of 
their flip charts with the following words:  Beginning, Middle, and End. You may want to include 
additional pages for a students review of the story (rating-stars) or favorite character, etc. See 
resources for directions on making a flip book. 

 

 First you will think about something important that happened in the beginning of the 
story.  Draw a picture of an important thing that happened and try to include as 
many details as you remember.  

 Make sure you sound out your words and try to spell them correctly. 

 Next, think of the important events that happened in the middle of the story. 

 Now think about how the story ended 

 When you are all finished your book I want you to show your partner and read it to 
them. 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√   Other 

                    SL.1.3  

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  
√ Critical thinking and Problem Solving 
√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 2 Scoring Guide 

 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 All letters are 
written 
correctly 

 Student spells 
all words 
correctly 

 Student 
completed 
task 
independently 
 

 

 Student 
completes flip 
book with a 
beginning, 
middle, and end 
in correct order 

 Student 
completed task 
using a 
combination of 
drawing and 
writing  

 Most letters are 
written correctly 

 Student spells 
words 
phonetically 
 

 Meets _3__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 
 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 
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 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√   Other 

                     SL.1.5 

RF.1.4 
L.1.2 
L.1.5 
L.1.6 
W.1.5 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 

In Detail 
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Power Standards: 
 
Writing 
 
W.1.3 
 
Reading Foundations 
RF.1.3 
 
 
Note to teacher: Prior to having students complete this task you may want to model with the 
entire class using another book and chart paper that resembles the narrative retelling map. 
The next day reread The Three Billy Goats Gruff and have them complete the retelling. 
 
Task 3 Detailed:  Write a story.  Students will now write a narrative retelling of the Three 
Billy Goats Gruff  using the Narrative Map given to you by your teacher. 
  

 Remember to use your flip books to help your complete the story. 

 You will use sequence words in your retelling  

 Remember sentences start with capital letters and have end punctuation marks. 

 Remember to use the word wall to help with some sight words and to sound out 
unfamiliar words. This will be your rough draft. 

 Conference with your teacher. 

 After conferencing with your teacher write your final draft on the paper supplied to 
you by your teacher.  

 Reread your sentences to make sure they make sense. 

 Publish your writing 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 Scoring Guide 
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4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Sight words 
all spelled 
correctly 

 Events are 
detailed and 
may include 
dialogue, 
descriptions, 
or character 
responses 

 Writes in 
complete 
sentences. 
 

 

 Student 
recounts two or 
more 
appropriately 
sequenced 
events 

 Includes 
details about 
what happened 

 Uses 
time/sequence 
words 

 Provides 
closure 

 Phonetically 
sounds out 
words 
 
 
 

 Meets _3-4__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 
 
 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 
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Performance Task # 4 
In Detail 

 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√   Other 

                       

W.1.5 
1.1.2.D.1 
1.3.2.D.1 
 
L.1.2 
L.1.5 
L.1.6 
W.1.5 
RF.1.4 

 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Power Standards: 
 
Reading Literature 
RL.1.2, RL.1.3 
 
Speaking and Listening 
 
SL.1.1,SL.1.1a, SL.1.1b 

Note to teacher:  Reader’s theater scripts are available (see resources). You may want to 
create the setting with the students using various props. Students will take on various roles 
for the performance.  
 
Task 4 Detailed:  Perform the play.  Students now you will retell the story to the 
kindergarten class. 
 

 Remember to use your best story voices when your characters speak.   

 Retell the story in the correct sequence. 

 Do your best to sound like the character. 

 Remember to engage the kindergarteners by making them laugh and enjoy the 
story 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 4 Scoring Guide 
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4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student uses 
intonation to 
retell story 

 Student 
retells story 
without 
prompting 
from the 
teacher 
 

 

 

 Student 
attempts to use 
intonation to 
sound like the 
character 

 Student 
speaks clearly  

 Retelling is 
sequential 

 Student retells 
story with 
prompting from 
the teacher 

 Student 
participated in 
group 
collaboration 
 

 Meets _4__ of the 
“Proficient” criteria 

 

 Meets fewer than 
_4_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 
 
 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 
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Unit Strategies and Skills 

Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 
√ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

√ Nonlinguistic Representations 
√ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 

√ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√ Teamwork and Collaboration 
√ Initiative and Leadership 
√ Curiosity and Imagination 
√ Innovation and Creativity  

√ Critical thinking and Problem Solving 
√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 

 

 

 

 

 

 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√   Other 

  
 

RL.1.7 
RL.1.9 
 
SL.1.5 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Instructional Resources 
 
Alternate Version-Troll’s Point of View 

 

The Three Billy Goats Gruff/Just a 

Friendly Old Troll (Another Point of View) 

by Alvin Granowsky 

 

Technology-Based Resources 
 

Flip Book Directions 
 

http://www.123teachwithme.com/2012/03/retell-flip-

book-how-to-make-onelots-of.html 

 

Differentiation 
Strategies 
(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 
Enrichment: 

 Pick higher level 
books  

 Choose higher 
level guided 
questions 

 Students can 
make props to go 
with the play 

 

Use multimodality 
resources that go beyond 
print: 

 Images 

 Animation 

 Sound/music 

 Performance 
-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 

Review I.E.P. to develop 
specific interventions and 
strategies for those 
students with Special 
Needs 
 
-Below are some 
suggestions: 

 Alter the 
environment to 
provide low-
distraction work 
areas. 

 Break assignment 
into short, 
sequential steps. 

 Create a safe 
environment for 
learning by 
employing 
effective 
motivational 
techniques. 

 
 

 

Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary with 
squares diagram 

 Reread to 
reinforce 
vocabulary 

 Use pictures to go 
with vocabulary 

-Small group instruction or 
work: 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different formats 
and materials. 

Use graphic organizer. 
 
 
 
 
 
 
 
 

 

http://www.123teachwithme.com/2012/03/retell-flip-book-how-to-make-onelots-of.html
http://www.123teachwithme.com/2012/03/retell-flip-book-how-to-make-onelots-of.html
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Reading Wonders 

Reading/Writing Workshop: 

Unit 3: Readers to Writers 46-47, Story Time 48-
49 

 

Literature Anthology: 

Unit 3: The Big Yuca Plant 28-45 

 

 
  
Units  of Study-Lucy Calkins 

Small Moments, Narrative Writing 

 

 

 

Story Retelling Rope (Can be used with task 1 or 

Task 2) 

https://docs.google.com/file/d/0B0bn51-

8JcKsYVNHZy1DYVg1aWc/edit 

http://firstgradewow.blogspot.com/2012/03/retelling-

stories.html 

 

 

Interdisciplinary Connections/Lesson Plan 

Extensions 

 

http://www.myfreshplans.com/2010-06/three-billy-

goats-gruff-lesson-plans/ 

 

http://www.vrml.k12.la.us/dozier2/fairytales/3billygoa

t/3billygoatsgruff.htm 

 

Online Story 

 

http://www.kizclub.com/storytime/billygoat/goat5.htm

l 

 

http://www.prometheanplanet.com/en-us/ 

(promethean planet, search Three Billy Goats Gruff) 

 

Sample Retlling Graphic Organizer (Task 3) 

http://www.fcrr.org/curriculum/PDF/G2-3/2-

3Comp_1.pdf 

(go to page 12) 

 

Alternate Version-Troll’s Point of View 

 

The Three Billy Goats Gruff/Just a Friendly Old Troll 

(Another Point of View) by Alvin Granowsky 

 

 

Goat Patterns 

http://www.dragonsaretooseldom.com/script-

billgaotsgruff-patterns.html 

https://docs.google.com/file/d/0B0bn51-8JcKsYVNHZy1DYVg1aWc/edit
https://docs.google.com/file/d/0B0bn51-8JcKsYVNHZy1DYVg1aWc/edit
http://firstgradewow.blogspot.com/2012/03/retelling-stories.html
http://firstgradewow.blogspot.com/2012/03/retelling-stories.html
http://www.myfreshplans.com/2010-06/three-billy-goats-gruff-lesson-plans/
http://www.myfreshplans.com/2010-06/three-billy-goats-gruff-lesson-plans/
http://www.vrml.k12.la.us/dozier2/fairytales/3billygoat/3billygoatsgruff.htm
http://www.vrml.k12.la.us/dozier2/fairytales/3billygoat/3billygoatsgruff.htm
http://www.kizclub.com/storytime/billygoat/goat5.html
http://www.kizclub.com/storytime/billygoat/goat5.html
http://www.prometheanplanet.com/en-us/
http://www.fcrr.org/curriculum/PDF/G2-3/2-3Comp_1.pdf
http://www.fcrr.org/curriculum/PDF/G2-3/2-3Comp_1.pdf
http://www.dragonsaretooseldom.com/script-billgaotsgruff-patterns.html
http://www.dragonsaretooseldom.com/script-billgaotsgruff-patterns.html
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Edible Dioarama (see bottom of page) 

http://voices.yahoo.com/a-three-dimensional-lesson-

plan-centered-around-the-3919692.html 

 

 

Suggested Lessons to Support Tasks 

 
RL.1.1 

To support students in asking and answering questions about key details in a text: 

 Model asking questions about a text by writing questions on chart paper or annotating in 

the margins when using a whiteboard.  Try to ask more analytical (how, why) questions 

than literal (who, what, where, when) questions. 

 

 Elaborate on what led you to ask a question.  When reading a book about beavers, you 

might say, “Whenever I see a picture of a beaver, they’re chewing on a tree branch.  I 

wonder why they do this?”  This will help students recognize that a question is typically an 

extension of something we already know. 

 

 Demonstrate how the answers to many of their questions can be found in the text.  If the 

text is on a chart or in a big book, mark the answers to questions with sticky notes or 

highlighting tape, calling attention to the exact words that help answer a question. 

RL.1.2 

 Share big books or enlarged texts with students and have them participate in figuring out 

the author’s central message or main topic by attending to specific words, phrases, and 

images in the text. 

 

 Guide students to consider how the title, headings, pictures/captions, and bold words in 

an informational text help readers figure out the main topic, pointing out to students when 

the author plainly states the main idea in a paragraph’s first sentence and other places. 

 

 

 Give students regular practice in thinking and talking about the main character in a story 

they’re reading on their own.  For example, they might think about the problem that 

character has, how other characters support the main character or stand in his or her 

way, and how the main character eventually solves the problem or resolves the conflict.  

 

http://voices.yahoo.com/a-three-dimensional-lesson-plan-centered-around-the-3919692.html
http://voices.yahoo.com/a-three-dimensional-lesson-plan-centered-around-the-3919692.html
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 Make certain that students understand the academic vocabulary you’re using, such as the 

terms main character, problem, and resolution. 

 

 Have students work in small groups to practice retelling stories orally.  Use pictures as 

props to help students’ retellings.  Encourage students to act out the stories. 

 

 Have students work in small groups to practice sharing main ideas and details orally from 

nonfiction text.  Use pictures as props to help them describe the main topics and 

supporting details, pointing to the text as appropriate to show where in the text the 

information is presented. 

 

RL.1.3 

To help students identify the characters, setting, and major events in a story: 

 Read aloud and share texts whose story elements and/or organization are straightforward 

and a good fit with the story elements you’re highlighting.  Look for traditionally organized 

stories, such as “The Three Billy Goats Gruff” and Rosemary Wells’s Timothy Goes to 

School, and use story map graphic organizers to chart the stories’ development. 

 

 Make a list of all the characters in a story and determine which is the main character and 

which ones play more of a supporting role.  Elicit from students why they categorize the 

characters as they do, and direct them back to the text for evidence. 

 

 Create character webs to help students identify what the main and supporting characters 

are like, how they feel, and what motivates them to behave in certain ways.  As students 

read the text, help them draw connections between the characters, for example, between 

the hardworking Little Red Hen and the lazy Dog, Duck, and Pig.  Help students identify 

how the Little Red Hen’s request for help and Dog’s, Duck’s, and Pig’s refusal to help lead 

her to act as she does at the end.  

 

 

 

 

 

RF.1.3. 

 

 Recognize the power of knowing the 37 dependable rimes in helping students read 

accurately and automatically.  (In a single-syllable word, the onset is the initial consonant 
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or consonant blend before the vowel, and the rime is the vowel and any consonants that 

follow. For example, in the word flop, /fl/ is the onset and /op/ is the rime.)  (For this list of 

37 rimes, see the online resources at www.corwin.com/thecommoncorecompanion.)  

Helping students become familiar with spelling patterns in words enables them to move 

beyond seeing isolated words to seeing chunks of letters that make specific sounds. 

 

 Show students how to use phonics together with semantics (meaning) and syntax 

(grammar) to figure out words they don’t know.  Relying on just one cueing system, such 

as letter-sound relationships, deprives students of the natural clues they would get by 

considering the message the text is conveying or how the unknown word is used in the 

sentence.  However, it’s equally problematic to rely too heavily on semantics and have 

students guess at a word using only its initial sound.  All three cueing systems – letter-

sound relationships, semantics, and syntax – are important. 

 
 

W.1.3 

To have students narrate a single event (for several loosely linked events): 

 Have students sit in a circle and give them opportunities to orally tell about events that 

really happened in their lives or made-up events.  Be aware that it is often difficult for 

young students, especially kindergarten students, to differentiate between real events and 

those that are imagined.  Also be aware that one student’s true recount of the time he or 

she broke a leg will likely lead other students to relate similar, but imagined, narratives of 

their own, so you’ll have to rein it in. 

 

 

 Tell students that they are going to get to choose between writing about something that 

actually happened to them and making up a story using their imagination.  Let each 

student tell what his or her story will be about before they start writing, and let first-grade 

students know that they might want to start by drawing a picture and then writing. 

 

 Use prompts or storyboards to help students move from one part of their event to the 

next:  One time _____________.  Next _____________.  Then __________.  Lastly 

__________.  To make a storyboard, divide a blank sheet of paper into quadrants.  At the 

top left-hand corner of each section, write one of the prompts in sequential order – First, 

Next, Then, and Lastly. 

 

To have students use temporal words to signal event order: 

 As you share big books or enlarged texts, call students’ attention to the temporal words – 

such as first, next, then, last, after, before, and during – that help move the story along.  

http://www.corwin.com/thecommoncorecompanion
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Highlight these words with sticky notes, and then write them on a chart to remind students 

to include them in their written narratives. 

 

To have students provide a sense of closure: 

 When you read fictional narratives, point out endings that tie things up in a neat little bow, 

like “and they lived happily ever after,” and endings that deliberately leave the door open 

a little, giving readers the feeling the story is done, but it’s not quite over.  For example, 

William Steig’s Spinky Sulks ends with “too bad it couldn’t last forever.” 

 

 Have students mark the beginnings and endings of their pieces with highlighter or sticky 

notes.  If a student finds she has only a beginning and middle, this recognition should 

prompt her to add an ending. 

 

SL.1.1 

To help students participate in conversations: 

 Whenever possible, have students sit in a circle at the meeting area rather than audience-

style, facing you.  Although this may feel awkward at first, it helps students recognize that 

the goal is for them to talk with one another.  In this instance, the form really does match 

the function – over time, you want students to look at and to one another to build ideas 

through discussion and rely on you less to “bless” their comments. 

 

 Scaffold students’ ownership of understanding fictional and informational texts and 

concepts by having good, open-ended questions “in your back pocket” to get a discussion 

going.  Begin with questions that are within students’ grasp to motivate them to risk 

answers.  Questions such as “Why do you say that?” and “Can you give me an example?” 

– and even “Why do you think I asked you this question?” – lie at the heart of critical 

thinking and will go a long way toward helping students explore complex issues and 

engage in discussions.  Read up on modern Socratic method online and adapt it for your 

students and the content at hand. 

 

To help students follow agreed-upon norms for conversation: 

 Over the course of several weeks, co-construct with students a chart of speaking and 

listening norms they should try to follow.  It’s important that students help formulate these 

norms – rather than you posting a laminated list that’s used from year to year – so that 

the ideas and phrasing are theirs.  When students participate in setting norms, they 
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understand why each item is important, how it applies to them, and that in following these 

norms they are learning lifelong skills.   

 

 Teach explicitly what it means to be a good listener by modeling for students both an 

unacceptable listening scenario and an acceptable one.  Call on two students to help 

demonstrate.  In the first scenario the designated listener is looking around the room, 

playing with a shoelace, or waving his hand to speak while the designated speaker is still 

talking.  In the second scenario the listener is looking directly at the speaker and making 

facial gestures (nodding, smiling) that indicate understanding.  Remind students that this 

is playacting, and therefore more exaggerated than what they will experience in authentic 

classroom discussions. 

 

 

 

To help students build on one another’s talk and link their comments to those made by 

others: 

 When establishing norms for class discussion, encourage students to respond to other 

students’ comments before they offer any new comments of their own.  For example, 

“Donnell, it got me thinking when you said ________.  I also think that ________.”  While 

most kindergarten students will not be able to do this well or consistently, it’s a worthwhile 

goal to strive for in first and second grade. 

 

 Provide students with sentence templates that give them the language they need to enter 

a discussion (e.g., “I agree with what Maria said about ________, but disagree that 

________”).  Post some of these sentence templates on a class chart for easy reference  

 

 

 

To help students ask for clarification when they don’t understand: 

 Celebrate when a student asks a question or asks for clarification.  Students often think 

that asking questions indicates they are less smart than someone who seldom asks them.  

Help them understand that in reality, it’s often quite the opposite.  Students who ask 

questions or seek clarification show that they are engaged in the conversation and need 

additional information so they can continue their engagement.  This a good thing. 

 

 When praising a student for asking a question, be specific about what he or she did well 

rather than giving empty praise by saying “Good question” or “Good job.”  Students need 

to hear precisely what they did well; for example, “You were able to identify the one thing 

that confused you and ask for help.” 
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